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Shari Curtis, MHS, OTR/L is a pediatric occupational therapist with more than 45 years’ experience in a 
variety of settings. She established her private practice “Therapy in Motion” in 1987 in Northern California. Her 
company has contracted with many school districts and agencies over the last thirty-seven years. She enjoys 
mentoring therapists and presenting for professional organizations. She is currently semi-retired in the foothills 
of Northern California. She provides early intervention services through Valley Mountain Regional Center with 
a strong emphasis on routines-based coaching strategies.

Renee Martinez Smith, OTR/L, MS, brings nearly a decade of experience as a dedicated occupational 
therapist, sharing her expertise with heartfelt passion for helping families thrive. She is currently serving as the 
lead occupational therapist for RL Therapy Group, a clinician-owned teletherapy practice. Renee carries 
experience in a variety of pediatric settings, with speciality in early intervention. Her approach is rooted in 
routines-based intervention and parent coaching, where she finds joy in empowering caregivers to support 
their children’s growth.

Stacey Landberg, MS, CCC-SLP Stacey is a thought-leader, an early interventionist, a speech-language 
pathologist, and an international guest speaker. Stacey has spent 18+ years working with families through 
early intervention home-visiting across Los Angeles. She collaborates with researchers in order to disseminate 
evidence related to family-centered practice. Stacey has trained EI providers, agencies, regional centers, and 
COEs on early intervention topics since 2015. She is a lecturer for SLP graduate students at CSUEB.
DISCLOSURES:
Creator of Coach2Coach and receives compensation from course sales, memberships, and subscriptions
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Learning Objectives
1. Upon completion of this course, the learner will identify key qualities 
of routines-based intervention which align with adult-learning 
principles for successful caregiver coaching.

2. Upon completion of this course, the learner will understand 
coaching frameworks to inform their daily practices during each home 
visit.

3. Upon completion of this course, the learner will describe the key 
elements to include in joint plans for carryover home practice.
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System 1 Thinking System 2 Thinking
Fast, intuitive, 
unreflective, automatic, 
procedural

Slow, deliberative, thoughtful, 
focused

Walking, reacting, 2+2 17x24, difficult decisions, self-
control

Human Behavior - 2 Thinking Systems
-Daniel Kahneman, psychologist, economist, author
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2%
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20 daily activities affords some 40,000 learning opportunities by 
the 1st birthday (Dunst, Raab, & Hamby, 2016)

1. Breakfast
2. Dressing
3. Diaper changing
4. Making the bed
5. Packing Lunch
6. Bathing
7. Teeth brushing 
8. Getting in/out of a car seat 
9. Clipping nails
10. Sweeping
11. Brushing hair
12. Folding laundry
13. Snack
14. Feeding a pet
15. Goodbye/Hello to family members 
16. Listening to music
17. Watering plants
18. Family prayers
19. Washing dishes
20. Putting on sunscreen

Direct Therapy
2.0 hours per week

(c) stacey landberg 2024; reprint 
and reuse allowed under Fair Use
for teaching in small quantities 6
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Coaching Frameworks / Approaches
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What do all these coaching approaches 
have in common?

They are ALL based on adult-learning principles
• Repetition (routine)
• Functional (contexts)
• Problem solving
• Reflection 
• Active Practice
• Simple (learn in small doses over time)
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1. Identify what the adult-
learner already knows

2. Add (Scaffold)

4. Problem Solve/Evaluate

3. Practice

5. Reflect/Self Assess 6. Generalize/Master

Adult Learning Principles -
AND Key Components to our work in EI

(Brandsford et al., 2000 & Trivette et al., 2009)

Seed → Flowerbed
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• Lights
• Camera

• Action
• Wrap

Lights
setting the stage & joint planning

• Family updates / Check-in / Priorities

• Intervention updates

• Share information

• Planning for session
• Coaching strategies: information sharing, 

direct teaching, reflection
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Camera
(observation)

• Observe
• Identify Strengths 

⚬ routine
⚬ child
⚬ caregiver
⚬ dyad

• Identify Opportunities for practice

• Coaching strategies: Observation & Feedback
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Action!
(practice)

• In-action coaching 

⚬ during routines

⚬ during play

• Coaching strategies
⚬ Guided Practice, caregiver practice, 

direct teaching, demonstration with 
narration, feedback, problem solving
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• Lights
• Camera
• Action
• Wrap
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Wrap
(Reflection)

• Reflect on:
⚬ session
⚬ targets
⚬ strategies
⚬ learning contexts (e.g. specific play & 

routines)

• Solidify a plan
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• Lights

• Camera
• Action
• Wrap
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Coaching Strategies

Specific Coaching Strategies 

Information Sharing

Observation

Direct Teaching 
Demonstration with Narration

Guided Practice

Caregiver Practice

Feedback 

Problem Solving 

Reflection 

Review & Plan
*must occur within routines 

Please visit FGRBI.com for additional information on coaching 
strategies

https://fgrbi.com/wp-content/uploads/2023/06/CoachingStrategies_2023.pdf

(Friedman & Woods, 2012)
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Reflection & Problem 
Solving
Venn Diagram 
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https://fgrbi.com/wp-content/uploads/2023/06/CoachingStrategies_2023.pdf
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Self Reflection:
What is/isn’t occurring in your home visits? How is the quality? 

How does this vary with each family? 
Component / Step Occurs?

Yes/No
Quality? 

Strengths/NeedsIs it happening? How is the quality?

17

Which of these are Routines?
• Getting dressed

• Brushing teeth

• Checking the mail

• Packing a lunch

• Reading books at 
bedtime

• Opening a can of 
dog food

• Throwing away a 
diaper

• Going to the zoo

• Tossing clothes in 
the hamper

• Making the bed

• Buckling the car seat

• Building a snowman

• Sorting laundry

• Going to the doctor

• Saying a prayer 
before dinner

• Taking shoes off 
when coming inside

18
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Practice 
Contexts

https://fgrbi.com/wp-content/uploads/2021/10/Routine-Categories_2021.pdf

Copyright FGRBI
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https://fgrbi.com/wp-content/uploads/2021/10/Routine-Categories_2021.pdf
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Can you describe the sequential steps for 
hand-washing?

Can you describe the sequential steps for 

playing with dinosaurs? 

Can you easily anchor an intervention 
strategy (e.g. “pausing”) into hand-washing? 
Playing with dinosaurs?

21

Family’s routine, 
materials, setting

Clear 
Beginning 

Logical 
Sequence

Predictable
Clear Ending & 
Functional 
Outcome(s)

Opportunities 
for  Repetition

(Cripe/Woods, & Venn,1997; Johnson, Rahn, & Bricker, 2015)

Choosing Routines

Opportunities for 
Expansion &        Retraction

Ultimately it is the 
caregivers’ decision which 

routines are used

2
2
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Caregivers are quite good at adding PLAY & PLAYFULNESS to their everyday 
routines!

● Airplane flying a bite of food into your mouth
● Peek-a-boo while folding towels
● Making up songs
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Self Reflection:
What is/isn’t occurring in your home visits? How is the quality? 

How does this vary with each family? 

Learning Context
Occurs?

Yes/NoIs it happening? How is the quality?

Play

Activities of Daily Living
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Feedback Loop
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Practice makes

Progress
33

Friedman & Woods, 2012
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Guided Practice

Caregiver Practice

Mastery
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Why does caregiver/parent practice 
matter?

• Leads to caregivers’ skill mastery 
and generalization of intervention 
strategies
• Increased caregiver 
confidence & competence.

• Impacts child and caregiver 
progress

• Keeps our work sustainable

36



9/30/24

19

37

38



9/30/24

20

Closing
Thank you slide

https://coach2coach.staceylandberg.com/offers/MJLapM63?coupon_code=OTAC
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